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About this event  

Course Title: Getting Ready to Teach the Pearson International GCSE 
English Literature (9-1) (4ET1) 
 
Course Code: 16IAE11 
 
 
 
Aims and Objectives of the event  
 
During the training you will: 
 
Consider the structure, content and assessment of this qualification, and the support available to 
guide you through these changes 
Consider the key changes from 4ET0 
Explore possible teaching and delivery strategies for the new qualification 
Explore exemplar student work to support your understanding of the new assessment grid 
Discuss appropriate coursework titles  
Learn about the introduction of the new 9–1 grading scale 
Have the opportunity to network, discuss best practice, take away resources to help with your 
planning and delivery, and share ideas with other teachers 
Have dedicated time to put questions to our trainer. 
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Agenda  
 

Time Item 

9.30 – 
10.00 

Welcome  

Tea & Coffee 

10.00- 
12.30 (with 
break) 

Introduction and specification overview 

Paper 1 key assessment features and examples of  responses 

12.30-1.15 Lunch 

1.15-4.00 
(with 
break) 

Paper 2 key assessment features and examples of  responses 

Paper 3 (coursework) key assessment features and suggested titles for 
coursework tasks 

Teaching and planning, support and questions 
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Activity 1: Look at and discuss exemplar responses from the Delegate Booklet Student 
Responses for Paper 1 Section B 

Purpose: 

 to gain understanding of the format and requirements of the new specification questions 

 to learn how the mark schemes are applied 

 

 

Task 1 

If time, in groups discuss exemplar responses to questions 2 and 3 that are in the pack. Note 
their respective merits/weaknesses and consider how they might be improved.  
 

Activity 2: Look at and discuss exemplar responses from the Delegate Student Responses 
for Paper 1 Section C 

Purpose: 

 to gain understanding of the format and requirements of the new specification questions 

 to learn how the mark schemes are applied 

 

Task 2 

If time, in groups discuss exemplar responses to Section C that are in the pack. Note their 
respective merits/weaknesses and consider how they might be improved. 

 

 

Activity 3: Look at and discuss exemplar responses from the Delegate Student Responses 
for Paper 2 Section A 

Purpose: 



 
 
 

Prepared by Pack Production 2016  
 

 
 
 
 

5  

 to gain understanding of  the format and requirements of the new specification questions 

 to learn how the mark schemes are applied 

 

 

 

Task 3 

If time, in groups discuss exemplar responses to Paper 2 Section A that are in the pack. Note 
their respective merits/weaknesses and consider how they might be improved. 

 

 

PERSONAL LEARNING 
 
Things to do: 

  
  
  
  
  
 
Things to avoid 

  
  
  
  
  
 

 

 

Your ideas: 

 
 
 
 
(To be completed by delegates) 
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2. Re-read Blessing and War Photographer.

Compare the ways the writers present powerful images in Blessing and 
War Photographer. 

You should make reference to language, form and structure. 

Support your answer with examples from the poems. 

RESPONSE 1. 

This is a Level 1 response. 

The image the writer is trying to put in peoples head is what it is like to 

be in war and using all the words like ‘dark’, ‘alone’, it is describing what 
it is like. Blessing is putting an image in your head of water and people at 

a broken pipe. For example ‘every man woman child for streets around’ 
tell us a lot of people were there. Also in the poem there is an image in 

my head of rain by saying ‘the drip of it’ and a ‘small splash’. And other 
images in War Photographer are children crying not knowing what is 

going on and being scared. There are children in Blessing too. Both 
poems are in four stanzas. 

Commentary: 

Level 1, 6 marks 

This response is limited offering some personal response, but there is no explicit 
reference to the question. The two poems are briefly discussed and examples 
from both are offered. The point about the ‘rain’ is relevant, but undeveloped. 

The candidate attempts to draw some comparisons, but the response is simple. 
There is reference to structure, but this too is underdeveloped. The candidate 

does everything required to meet the Level 1 mark descriptor. 
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RESPONSE 2. 

This is a Level 2 response. 

Powerful images are both created in the anthologies ‘War Photographer’ 

and ‘Blessing’. 

Both poems have an image of colour to give powerful images. 

Carol Ann Duffy says: ‘The only light is red’. 

Imtiaz Dharker says: ‘silver crashes to the ground’. 

In my opinion the writers have used this specific language to create an 
image in the reader’s mind. Duffy uses colours like red, black and white. 

Dharker uses metallic colours like ‘brass, copper, aluminium’. 

Both poems talk about children. 

Carol Ann Duffy says: ‘running children in a nightmare heat’. 

Imtiaz Dharker says: ‘naked children screaming in the liquid sun’. 

The children are scared in Duffy’s poem but are happy in Dharker’s poem. 

In my opinion Imtiaz Dharker has been very creative with the structure of 
his writing. As he has taken small bits and made the verses longer, like 

the water is flowing quicker. He says water is a blessing as it is polished. 

I believe Carol Ann Duffy has used reality in her anthology. She has taken 

some real shocking facts and has emphasised on them by using 
descriptive language. In my opinion she has given the reader a sense of 

sorrow and has opened their eyes to reality. 

Carol Ann Duffy says: ‘A hundred agonies in black and white from which 
his editor will pick out five or six for Sunday’s supplement’. 

Imtiaz Dharker says that the skin is dry and uses a simile ‘cracks like a 
pod’. 

In my opinion both writers have created clear powerful images in their 
anthologies. They are also similar in some aspects, they’re also very 

powerful. As both are situated about life and what awful things do 
happen. 
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Commentary: 

Level 2, 12 marks 

The candidate has made some attempt to consider language and form. The 

candidate has worked hard and has done as instructed, by comparing and to 
using discourse markers. The response is clearly in a Point, Evidence, and 

Explain format and there is ‘some’ understanding of the two poems 
demonstrated. There is some confusion with ‘anthology’ and ‘poem’, but 
meaning is mostly clearly conveyed. The points are relevant and include some 

appropriate comments which, unfortunately, are not always developed or 
convincing. There is a good point about the use of colours. More development of 

ideas and more examples would have benefited this response further; for 
example, the point about the use of the simile could have been developed to 
explain how this provides the reader with a powerful image. There is not a 

‘range’ of points, but the response meets the requirements to be awarded a 
mark at the top of Level 2. 
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Response 3: 

This is a Level 3 response. 

The poems ‘War Photographer’ and ‘Blessing’ both give powerful images. 

The ‘War Photographer’ is set out in four stanzas, which all contain six 
lines. Each stanza gives different images and the poem is set out in ‘neat’ 

rows. This poem is about a war photographer who is explaining the scene 
which people are fighting and dying in the war, it gives an image of 

threat, sadness and people being scared. In the poem, the poet uses 
words like ‘pain’ and ‘blood’ to suggest that what he sees is not 

something that should meet the eye, the effect this has on the reader is 
one of shock. He also writes ‘All flesh is grass’ stating that the floor is 

covered in blood and guts from dead bodies. This quote is also a 
metaphor. 

The poet also uses other metaphors such as ‘features faintly start to twist 
before his eyes’ giving the image of people being injured badly, which is 

destroying features on their body. This is another shocking image and has 
an effect on the reader. In stanza two, the poet writes ‘running children  

in a nightmare heat.’ This shows the reader that the children are affected 
by the war as well. The poem says ‘a half-formed ghost’ to state the 

theme of death and after-life and the photograph is gradually developing. 
In stanza five, the last sentence is ‘they do not care’. This shows that the 

war photographer that write about how awful war is, do not care about 
how the people in wars are suffering, and that they are just there to take 

pictures, not to help. 

Overall, the poem ‘War Photographer’ gives the effect and image of 

danger and pain, showing how war is at the actual scene. ‘Blessing’ also 
provides the reader with a picture of the actual scene of what happens 

when a water pipe breaks. 

The poem ‘Blessing’ gives powerful images of how people appreciate 

water. The poem is set out in four stanzas of different lengths. ‘War 
Photographer’ also has four stanzas. ‘Blessing’ is about when a water pipe 

breaks and the people go and collect the water with anything they can 
carry it in. The people do not normally have water and so they are 

excited. 

Imtiaz Dharker gives the image that you can hear the water with a 

‘splash’, ‘echo’ and the water crashing to the ground. This is a powerful 
image. The poet uses alliteration when he says ‘polished to perfection’ to 

describe the children playing in the water. 

The poet uses a simile in the first line ‘cracks like a pod’. This is a strong 

image as you can imagine it. The water is personified as the writer says 
that it ‘sings’. There is a lot of sound in the poem to make powerful 
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images. Lots of colours are used such as ‘tin’, ‘silver’, ‘brass’ and 

‘copper’. These are all colours of metal which shine. The colours in ‘War 
Photographer’ are ‘red’, ‘black’ and ‘white’ and these describe the photos 

and the light. 

The children in ‘Blessing’ scream with excitement, but the children in ‘War 

Photographer’ running away in fear and the ‘nightmare heat’. 

Both poems contain powerful images that make the reader understand 

the poem more. 

Commentary: 

Level 3, 18 marks 

This response is clear, but a thorough understanding is not demonstrated. There 

is not enough development. The candidate includes a range of examples and 
identifies specific linguistic devices. Comment becomes less detailed, but the 

candidate does draw out some similarities and differences between the two 
poems. The candidate considers the effect on the reader, but seems to have 
rushed towards the end of the response. There is a misunderstanding of the ‘war 

photographer’, saying that he does not care, when in fact he does The comment 
about ‘All flesh is grass’ does not consider the religious connotations and some 

examples for ‘Blessing’ are not explored in any detail. Any negative points do  
not negate the positive comments elsewhere. More development and more 
examples would have benefited this response, but the criteria for Level 3 have 

been met. There is an understanding of the language, form and structure and 
relevant examples are used. 
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Response 4: 

This is a Level 5 response. 

Powerful images are presented in War Photographer as it says ‘set out in 

ordered rows’ this creates an image of neatly organised rows and from 
this I can infer and create an image this line reflecting that of graves that 

are also ordered rows. 

Another powerful image is that of ‘all flesh is grass’ as this creates an 

image of all the fallen people now laying once where the grass once stood 
as because of the war there is no grass just mud, but that mud is covered 

in dead bodies from the casualties of war and this is a powerful image 
because it shows what war was like and the amount of grass that once 

grew is replaced with dead bodies; this also creates an image of for every 

blade of grass is replaced with that of flesh and blood. 

‘Fields that don’t explode beneath the feet’ This creates a powerful image 
of a memory that the people are used to walking across land mines and 

that it makes a change for the war photographer to walk across a field 
that cannot threaten your life; this is a powerful image because it 

suggests how dangerous the job of the war photographer is and what the 
people knew doing their job can happen to them. Despite this, they are 

still willing to get the photos of war to be able to show their country. 

Powerful images are presented in ‘War Photographer’ as it says in the 
poem ‘children in a nightmare heat’ and this creates an image of a fire 

blazing in a little village of somewhere like that while children are running 
away from it. The word ‘nightmare’ suggests that the terrifying 

experience of what the fears are in the photographer and that of war 
being hell and giving the war photographer nightmares as only he can 

take pictures but not be able to do anything to help them. 

Nevertheless ‘a half-formed ghost’ creates an image of the person 

developing the photos and the half-formed ghost is that of a person’s 
remembrance trapped in a photo and the phrase only ‘half-formed’ 

suggests that the war photographer is taking his time developing the 
photographs as if that was his little ritual for them and that is how he can 

remember them; this also suggests that it is also his way of being 
forgiven for not being able to do anything but takes a nightmare picture 

of the situation in front of him. 

Although all of these phrases present powerful images, I believe that this 
phrase presents the most powerful image of them all: ‘a hundred agonies 

in black and white’. This creates an image of all of the painful memories 

and of the suffering of the war are all trapped in the black and white 
photographs that have been taken and the word ‘hundred’ suggests the 

extent and multitude of just how many people have been affected and 
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brought pain by the war. I can also infer from this that their pain is also 

trapped in the photographs with them. The poet suggests that the 
photographer is bitter, knowing that the readers of the ‘Sunday 

supplement’ will only take a glance of his images and have a momentary 

effect on them between their ‘bath and pre-lunch beers’. The effects the 
images have had on the photographer are profound and will stay with 

him. The reader of the poem is made to consider how little we truly 
understand about what happens in other places around the world during 

wars. 

Powerful images are also presented in ‘Blessing’. The poem is structured 
in four stanzas of unequal length, perhaps reflecting the small drips of 

water followed by the ‘gush’ of water from the broken pipe. The poem is 
about a ‘municipal’ pipe that bursts in an area where the land is so dry 

that skin ‘cracks like a pod’. This powerful simile provides the reader with 

an idea how dry the land is and how painful it must be to live somewhere 
where water is so scarce. The statement ‘There is never enough water’ 

delivers a stark message to the reader and makes the reader consider 
what this must be like, especially as the poet invites the reader to 

‘imagine’ the situation. The effect this has on the reader is to be grateful 
for what we have and take for granted. 

The poet uses sensory imagery. Aural imagery of ‘drip’, ‘splash’, ‘echo’ 

and ‘crash’ is onomatopoeic and presents the reader with strong images 
of how this gift of water gradually builds-up to the steady flow of water. 

There is religious imagery in ‘Blessing’, which is similar to ‘War 

Photographer’. In ‘Blessing’ the poet refers to a ‘kindly god’, ‘a 
congregation’ and the ‘blessing’, as the title, of this most precious gift 

coming from a god. In ‘War Photographer’, religious imagery is used to 
compare the photographer’s actions with that of ‘a priest preparing to 

intone a mass’. The photographer is also preparing his photographs for a 
‘Sunday supplement’, which suggests that they will be seen on what is 

often considered a religious day of the week. 

Another similarity of the two poems is the use of colour imagery. In 

‘Blessing’, the poet uses a range of colours which suggest wealth, such as 
‘silver’, ‘brass’, ‘copper’, ‘aluminium’, ‘liquid sun’ , the plosive and 

alliterative ‘polished to perfection’ and towards the end, the ‘flashing 
light’. These powerful images suggest that the colours sparkle and are 

almost magical in the drops of water, having the effect that the reader 
can visualise the scene. In ‘War Photographer’, the colours are primary: 

‘red’, ‘black’ and ‘white’, providing the reader with the reality of the 
situation and emphasising the horrors that the photographer has seen. 

In ‘Blessing’ the poet describes the children who play and scream in the 
‘liquid sun’ and a joyous image is created as the ‘blessing sings’ over their 
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‘small bones’. The broken pipe has provided the people with an 

exhilarating and happy moment. This is juxtaposed with the children in 
‘War Photographer’ who are running in the ‘nightmare heat’, clearly the 

children here are scared and running for their lives from the effects of a 

bomb dropping on their homeland. This is a powerful image, just like the 
famous photograph of children running from a napalm attack during the 

war in Vietnam in the 1970s. 

Both of the poems are full of powerful images, one shocking and sad, the 

other joyous. The poets have used a range of devices to present their 
ideas and these have an effect on the reader. 

Commentary: 

Just into Level 5, 25 marks 

The candidate provides a personal response which is supported by some 
discriminating evidence and analysis. This is an assured response, although no 

explicit reference to structure and form is made, which keeps the mark lower in 
the level. A good balance is made across the two poems, which are often 

handled separately, but more comparisons are made later in the response. A 
range of different comparisons have been made and there is confident use of 
poetic terms and identification of the linguistic devices used by the poets. Some 

ideas could have been discussed further, but the understanding of both poems is 
clearly assured. Often, quotations are embedded and there is a varied range of 

examples provided in the time given. The candidate is beginning to offer some 
perceptive ideas, such as the reference to the ‘Sunday supplement’. 
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3. Re-read La Belle Dame sans Merci

Compare how the writers present relationships in La Belle Dame sans 
Merci and one other poem from the anthology. 

You should make reference to language, form and structure. 

Support your answer with examples from the poems. 
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Commentary: 
Level 4, 21 marks 

LBD: the comment is made that this is a romantic relationship with a negative outcome: it is 
suggested that the Knight is sick/intoxicated and blinded by love. There is reference to the ballad 
form. 

Poem at Thirty- Nine: the writer notes the positive tone, with family love shown through the 
daughter/father relationship. Reference is made to the metrical form - free verse -and to the 
daughter’s knowledge of the lessons she has learnt from her father. 

Both: the response deals with each poem separately but draws comparisons in the introduction and 
conclusion. More coverage and comparisons would have been needed to take this to the highest 
Level. 
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Commentary:  
Level 4, 24 marks 

LBD: the writer notes that the Knight is ‘intoxicated’ by the effect of the ‘ethereal gorgeous woman’. 
Form and structure are considered.  

Poem at Thirty- Nine: ‘fire’ is seen as symbolic of the relationship, as it creates warmth and a homely 
feel. It is suggested that the daughter finds herself and as a result is able to show her love for her 
father.  

Both: there is comparison in the introduction and throughout, with a good point made about ‘food’. 
More coverage and close analysis of language would have enabled the candidate to achieve the next 
Level. 
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Commentary:  
Level 5, 28 marks 

The candidate has produced an extremely good response to the poems ‘La Belle Dame sans Merci’ 
and ‘Poem at Thirty-Nine’, with many excellent points throughout. The introduction to the answer 
provides a thoughtful overview and establishes the basis for making worthwhile comparative points. It 
is noted that the poem’s structure is cyclical and that the knight is left with no purpose. The tone and 
mood are seen as weaker and depressing in comparison with Walker’s comforting poem. Walker’s 
use of colloquial and accessible language is compared with the formality of Keats’s diction. To have 
reached the very top of the highest Level, the candidate would have expanded some of the perceptive 
points made with a slightly fuller development of the analysis of language and a fully comprehensive 
range of examples from both poems. 
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SECTION B: Anthology Poetry

 Answer ONE question from this section.

You should spend 40 minutes on your chosen question.

EITHER

2 Re-read Blessing and War Photographer.

Compare the ways the writers present powerful images in Blessing and 
War Photographer.

You should make reference to language, form and structure. 

Support your answer with examples from the poems.

(Total for Question 2 = 30 marks)

OR

3 Re-read La Belle Dame sans Merci.

Compare how the writers present relationships in La Belle Dame sans Merci and one 
other poem from the anthology.

You should make reference to language, form and structure. 

Support your answer with examples from the poems. 

(Total for Question 3 = 30 marks)

TOTAL FOR SECTION B = 30 MARKS

S52494A
Turn over   

SECTION C: Modern Prose

Answer ONE question on ONE text from this section.

You should spend 45 minutes on this section.

To Kill a Mockingbird, Harper Lee

EITHER

4 Explore the character of Jem in the novel.

You must consider the context of the novel in your answer. 

 (Total for Question 4 = 40 marks)

OR

5 Show how prejudice is significant in To Kill a Mockingbird.

You must consider the context of the novel in your answer. 

(Total for Question 5 = 40 marks)
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Script 1A1

Script 1A1
The answer demonstrates some knowledge and understanding of the character of Jem. 
There is some evidence of personal engagement and attempts to focus critically are made, 
although not consistently or specifically developed. Some use is made of relevant examples, 
e.g. in the second paragraph, the incident where Atticus shoots the rabid dog is used to 
convey Jem’s relationship with his father. Few attempts are made to comment on the 
relationship between text and context and these are implicit in nature, e.g. reference to 
Jem’s prejudice in the second paragraph. The answer meets Level 2 criteria at 11 marks.
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Script 1A2 

Relevant personal engagement is evident throughout the answer with clear reference to the 

relationship between text and context. This can be seen on the last page of the answer with apposite 

reference to the Civil Rights movement and consideration of literary context in discussion of the 

novel as a bildungsroman. Clearly relevant supporting examples are used as part of a critical style 

and focused arguments are presented. The answer meets Level 3 criteria at 22 marks.  
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Script 1A3 

This is a perceptive and assured response that develops cogent and focused arguments in response 

to the question. Distinctive and discriminating arguments are made, for example in the penultimate 

paragraph when the candidate writes about Jem’s views of justice. An impressive range of relevant 

supporting detail is employed to support and elements of context are integrated into discussion. An 

example can be found at the top of the second page where the candidate draws the racist views of 

Maycomb into an exploration of Jem’s moral standpoint. A perceptive critical style is demonstrated 

throughout this very effective answer. The response meets Level 5 criteria at 40 marks.  
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Script 1A4 

The answer engages with the theme of prejudice with relevance, developing a sustained critical style 

as arguments progress. Thorough knowledge is evident in the range of points expressed, considering 

how prejudice is related to race, gender and society in the novel. Support is well integrated with 

reference to Boo as the ‘malevolent phantom’ (first page) and Dill feeling ‘plain sick’ (last page) as 

examples. Personal engagement is positive and aligned to the demands of the question. The answer 

meets Level 4 criteria at 28 marks.   
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S52494A

SECTION B: Anthology Poetry

 Answer ONE question from this section.

You should spend 40 minutes on your chosen question.

EITHER

2 Re-read Blessing and War Photographer.

Compare the ways the writers present powerful images in Blessing and 
War Photographer.

You should make reference to language, form and structure. 

Support your answer with examples from the poems.

(Total for Question 2 = 30 marks)

OR

3 Re-read La Belle Dame sans Merci.

Compare how the writers present relationships in La Belle Dame sans Merci and one 
other poem from the anthology.

You should make reference to language, form and structure. 

Support your answer with examples from the poems. 

(Total for Question 3 = 30 marks)

TOTAL FOR SECTION B = 30 MARKS

S52494A
Turn over   

SECTION C: Modern Prose

Answer ONE question on ONE text from this section.

You should spend 45 minutes on this section. 

Of Mice and Men, John Steinbeck

EITHER

6 ‘Candy is central to our understanding of life on the ranch.’

How far do you agree with this view?

You must consider the context of the novel in your answer. 

(Total for Question 6 = 40 marks)

OR

7 Explore the theme of power in the novel.

You must consider the context of the novel in your answer. 

(Total for Question 7 = 40 marks)
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Commentary: 

Level 3, 22 marks

This is a Level 3 response to the question on Candy’s importance within the novel, which is seen as 
being related to the fact that he has been on the ranch a long time. He is an example of the loneliness 
experienced by characters on the ranch, and his only friend is the dog. Hence the impact of the loss 
of his dog is considerable, it is noted.  Because he is lonely, he wishes to share the dream: he wants 
to belong, but, like others, he cannot in the end accomplish his dream. A number of valid points are 
made, which are mostly very sound, but with some inaccuracies. Contextual knowledge (AO4) is 
illustrated by the consideration of Candy’s place on the ranch. 
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Commentary: 

Level 4, 32 Marks 

This candidate’s response is a very good one overall, and a mark at the top of Level 4 reflects that in 

some ways the perceptive nature of some comments on how Candy helps us to explore a number of 
the themes (including loneliness, power, loss and friendship) nudges towards Level 5. However, the 
use of relevant evidence, though effective, could show slightly greater development and 
discrimination. The reference to Candy as ‘incompetent’ is not fully explained, but thereafter the 

comments gain in assurance, and there is a strong account of how his physical characteristics affect 
his life and treatment, as well as on his kind and friendly nature. There are also signs of a good 
awareness of the relationship between the text and its context in the era of the Depression and the 
American Dream, the Wall Street Crash and the existence of migrant workers. Overall, this is 
thoughtful writing showing thorough personal engagement, but to reach Level 5 slightly more aspects 
of the text could be analysed in depth. 
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Commentary: 

Level 2, 16 marks 

This is a response at the upper end of Level 2, There is some understanding, but this is not always 
secure or developed, although relevant points are made. These include reference to the lack of power 
possessed by the migrant workers. Power is also considered as linked to intelligence, race and 
gender, with reference to the threats which Curley’s wife’s is able to make to Crooks, who has the 
least amount of power. It is suggested that women normally have to do as they are told, but no 
specific examples are offered in support of this. Some of the comments are very generalised, with not 
enough use of particular instances. Some contextual knowledge (AO4) is shown in relation to the role 
of different characters on the ranch, but the answer is fairly brief. 
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Commentary: 

Level 3, 24 marks 

This is a very sound Level 3 response, with relevant personal engagement. The candidate notes that 
power could be gained through hard work and responsibility - such as Slim, who is almost 
‘worshipped’: his word was ‘law’ and he was thought to be like a ‘god’. It is noted that Curley’s power 

derives from the fact that he is the boss’s son and that he does not earn his power. The importance of 
the social hierarchy is also noted: worthwhile examples are given relating to Crooks – despite his 
intellect, he is still at bottom of hierarchy because of his skin colour, so he lacks power. Similarly, 
Curley’s wife is seen to be generally lacking in power, but she does show some when talking to 
Crooks. However, the detail that might have raised the response to Level 4 is not included, so it 
cannot be said to be sustained, although there is relevant personal response: more specific examples 
would have been helpful. There is some contextual information (AO4), illustrated through the social 
hierarchy of the ranch. 
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Script 2A1 

Thorough personal engagement is evident in the exploration of this relationship. Analysis of 

language, structure and form is sustained with awareness that this is a play. An example of this can 

be found on the third page of the answer when the candidate considers the effects of stage 

direction and ways in which an audience may be engaged. On the penultimate page, the candidate 

writes about the effects of repetition on the portrayal of Eddie. The answer thoughtfully explores 

the development of Catherine and Beatrice’s relationship. Level 4 criteria are met at 22 marks.  
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Script 2A2 

This response offers perceptive and assured engagement with text and question throughout. 

Reference to form, structure and language is effectively integrated into coherent and relevant 

arguments. Examples include reference to Miller’s choice of location for Eddie’s demise on the third 

page of the answer and the symbolic nature of Alfieri’s words on the penultimate page. All 

comments relate critically to the concept of community and this style is well sustained. Examples 

selected are used with discrimination. Level 5 criteria are met at 28 marks.  
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Script 2A3 

This answer offers some engagement with the question and use of a critical style is partially evident. 

There is some reliance on narrative to develop arguments such as in the penultimate paragraph 

where the candidate considers the declining relationship between Eddie and Catherine. Application 

of support varies with some use of relevant examples. Comments on language, structure and form 

tend to be implicit and partially developed. The answer meets Level 2 criteria at 11 marks. 
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Script 2A4

The answer presents a clear understanding of the relationship between Catherine and Beatrice and 

its development, engaging with the idea of change. An example can be found on the second page of 

the response where the candidate writes about the possibility that Beatrice may begin to see 

Catherine as a threat. Relevant parts of the text are chosen to support points made, but 

consideration of language, structure and form is largely implicit in delivery. A sound reference to 

structure is made on the third page of the response with reference to Miller’s use of Beatrice to 

create a sense of tension. The answer meets Level 3 criteria at 14 marks.  
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